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CEDAR HALL SCHOOL 

PUPIL PREMIUM GRANT 
The Use and Impact of the Pupil Premium Grant Academic year 2017 – 2018 

 

What is it and why do we have it?  

The pupil premium funding remains a key lever to raise the attainment of disadvantaged pupils. According to the Sutton Trust report the 

funding should be used as appropriate to provide stretching lessons for able disadvantaged pupils as well as helping low attainers to make 

good progress. The way we do this is to identify steps which make success more likely, for example our use of Learning Support Assistants 

show how they make a difference within the right structures that have been put in place. These structures include improving immediate 

feedback to pupils; this method could add “significantly to pupil’s learning” (Sutton Trust and Durham University). We can also use it for 

improved teacher training and professional development so that our leaders and classroom teachers understand how to use data and 

research effectively. This type of reflective practice is reported in the Teaching and Learning Toolkit as being highly effective in making 

measurable learning gains. We also research comparable schools and if appropriate apply different approaches that work in their schools. 

In this way we are part of a link network and can support each other in getting the most out of the pupil premium grant. 

 

Allocation and specific Impact 

Most recent research has shown that our focus for allocation needs to “concentrate on better results for pupil premium 

children, rather than narrowing the gap” between them and their age related peers. If a pupil progresses in relation to 

their own individual starting points, then they also learn to apply knowledge at a deeper level which positively impacts 

on learning for life. 
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The school’s Pupil Premium allocation for the current school year 2017 – 2018 is expected to be £70,909     

38% of our pupils are in receipt of Pupil Premium, this is roughly similar to last year.  Generally, the Local Authorities of Southend, Essex, 

Thurrock and Braintree usually children placed at our school. At times, Looked After Children who are also PPG come from further afield. 

The allocation will be spent on providing support for specific areas. These areas and their impact is outlined below.  

 Speech and Language Therapist. 

 15% of Pupil Premium pupils have direct access to strategies and programmes which impact positively on their Social and Emotional 

Communication in and out of class. 

 SULP (Social Use of Language Programme) groups are small (4-5 pupils) and allow the pupils various opportunities to communicate 

effectively within a topic/content based group. Self-esteem has been improved as pupils gained more confidence in speaking to peers. 

 Counsellor – School funded.  16.3% of Pupil Premium Pupils had access to the counselling 1:1 sessions. These involved informal chat 

meetings (with a biscuit and a drink) and have encouraged pupils to ‘open up’ and voice their concerns as well as their aspirations. These 

were fed back and implemented either partially or fully as per need. Pupils felt listened to and have become more communicative and are 

accessing their curriculum with more enthusiasm. 

 Specific, individualised pastoral and behaviour support (1:1) has had a positive impact on the families as well as the pupils 

involved. Parents were given strategies to work with the child at home. This has resulted in co-operative interaction which leads to higher 

classroom involvement and a willingness to do well in order to please the parents. The LSA who has the overall responsibility for all the 

pastoral arrangements attends all the Network Meetings to ensure we are up to date with current legislation and are utilising strategies that 

are comparable to those in similar schools. 

 Literacy Intervention (1:1) with a Learning Mentor  8% of Pupil Premium pupils have been baselined and tracked throughout the 6 

or 12 week interventions. Results have shown marked increases in attainment of personalised targets. LSA support for the application of this 

knowledge is consistently carried out in class so the knowledge is learnt in context. 

 Easy Read Intervention being trialled with 4 of the Pupil Premium pupils. Significant increase in levels is being shown. Further 

application and revision will be followed through by LSAs in their classrooms. 

 Just under 40hrs of the LSA salaries are paid for by the Pupil Premium Grant. This enables us to reduce group sizes and give pupils 

immediate feedback in order to impact significantly on their progress.  Providing feedback to pupils through verbal and written feedback is 

integral to effective teaching. Equally, gathering feedback on how well pupils have learned something is important in enabling teachers to 
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clear up any misunderstanding and provide the right level of challenge in future lessons. Feedback can take a range of different forms, 

including written feedback in the form of marking, verbal feedback and peer feedback. 

 1:1 musical instrument lessons funded for 5 specific pupils each week. Pupils have gained in confidence and self-esteem and are 

prepared to play in front of others; a significant achievement for many of our pupils. 

 Improving the classroom or school environment to make each lesson an opportunity for excellent experiences and motivating pupils 

to learn. This also enhances their appreciation of the venues and develops an ethos of looking after our environment. 

 Weekly trips can lead to self-regulation in writing which is key to progress. These provide children with memorable experiences and give 

them a structured approach to write about a topic they have connected to ‘first-hand’. Research has shown that self-regulation has an even 

greater impact on pupils who are free school meals. Their new experiences imbue them with the confidence to write about their newly 

acquired knowledge. They are supported in planning, structuring and self-evaluating an account of their visit. At times they present this in 

an assembly as well, thereby further developing their social communication skills and self-confidence. 

 Collaborative Learning. Nearly all of the Pupil Premium Grant pupils at Cedar Hall School are on the Autistic Disorder Spectrum. These 

traits tend to be the predominant barrier to learning academically, emotionally and socially. The development of communication and 

language skills is therefore a main area of focus for development. These skills are targeted in lessons through the use of small groups and 

qualified support. Collaborative or cooperative learning can be defined as learning tasks or activities where students work together in a 

group small enough for everyone to participate on a collective task that has been clearly assigned. This can be either a joint task where group 

members do different aspects of the task but contribute to a common overall outcome, or a shared task where group members work together 

throughout the activity. These skills are then assessed and analysed in order to ascertain next steps in learning to further develop their skills. 

The impact of collaborative learning is consistently positive with pupils commenting in their self-evaluation on their enjoyment of working 

in partnership with others. 

 Reading is a main focus throughout the school. In every class, Pupil Premium pupils’ responses have been audited with regards to their 

interests and levels of ability. Using this information, a range of appropriate readers has been purchased for each one of these pupils. Pupils 

have shared their interests with others, impacting on increased motivation by them and others to read each other’s’ books. This has also 

positively developed their peer relationships. 

 Behaviour interventions. The other main area of need is that of behavioural support for those pupils with challenging behaviours. Our 

Pupil Premium pupils are given additional access to funded pastoral care and support such as Inner Resources and Additional Educational 

Placements. The weekly reports from these placements comment on significant positive development in pupils’ empathy and regard for 



4 
 

others. Incident sheets in school have dropped significantly in relation to these pupils. Pupils have commented positively on the way they 

feel after each session and want to return to them on a weekly basis.  

 Specific 1:1 support is also funded to ensure a pupil premium pupil manages to remain focused on their timetable and/or has an adapted 

timetable involving more practical activities. Having this support encourages these pupils to develop independence at their own rates of 

learning/progress. They become more confident at navigating their way around and ultimately become independent enough to move 

between areas with an ever decreasing level of support. 

 

 

Summation of Impact and Progress 

Of the cohort of pupils who attracted Pupil Premium payments in the academic year 2016-2017, all made at least expected progress relating to 

their individual targets across the year. 

The school uses various methods to assess impact across all initiatives. We keep data on all the interventions from start to finish. This data is 

then assessed as to impact and future suitability for additional specific pupils. All of the pupils who have had access to the above allocations 

have shown measurable improvement in their learning across academic as well as soft data which covers the SMSC (spiritual, moral, social 

and cultural development) areas within the curriculum. 

We use a system of assessing progress which shows whether a pupil has made expected/above/below expected progress from their own 

starting points in overall academic achievement as well as English, Maths, Science and PSHE.  In the last academic year this system was 

recorded in B-Squared. This Assessment tool lends itself to comparative data of all vulnerable groups when seen against their own starting 

points as well as those of comparable pupils. This academic year our data also includes additional formal assessment such as PUMA tests.  

It remains true that overall  progress within a B-Squared Band (between those who do and those who do not receive PPG) is generally similar 

between the two groups in numeracy, i.e. 90% of non-PPG pupils met or exceeded expected progress across the school as compared to 93% of 

our PPG group of pupils.  Progress in English (reading) appeared to be slightly better for non-PPG pupils as 87.5% met or exceeded expected 

progress when compared to 82% of the PPG pupils.    

It is of interest to note that the progress of pupils in the Looked After category of need is also similar, with all pupils in this group reaching or 

exceeding expected progress according to their individual targets in numeracy.  It is important to remember that statistical comparisons (as 
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the only means of assessing the impact of the interventions) are difficult when numbers are so small (the total number of Looked After pupils 

is 6 out of 156 pupils in the whole school.  Only 4 of those pupils are granted PPG funding). 

All the rigorous formal and informal measures (together with moderation from Peer Reviews, link schools and network groups) support our 

daily informal assessment across all areas and clearly indicates the positive, measurable holistic impact on our pupils who have funding 

through this premium. This positive impact fosters the development of their life skills and supports their confidence and self-esteem as they 

progress and achieve small-step targets which ultimately prepare them for adulthood. 

 

 

 


